A study of reading interests and some of the related factors among junior secondary pupils in Hong Kong. by Chinese University of Hong Kong Graduate School. Division of Education.
A STUDY OF READING INTERESTS AND
SOME OF THE RELATED FACTORS AMONG
JUNIOR SECONDARY PUPILS IN HONG KONG
BY
SU SANNA HUI CHEUNG SAU MAN
A THESIS SUBMITTED TO
THE SCHOOL OF EDUCATION OF
THE CHINESE UNIVERSITY OF HONG KONG
IN PARTIAL FULFILLMENT OF
THE REQUIREMENTS OF






LIST OF TABLES iv
ABSTRACT
vi
CHAPTER I: INTRODUCTION 1
Statement of the Problem 9
CHAPTER II: REVIEW OF LITERATURE 11
Literature Related to Research on
Reading Interests 11
Literature Related to Sex Differences ices
and Reading 16
Literature Related to Home
Environment and Reading 17
Literature Related to Leisure-
time Activities and Reading 18
Literature Related to Adult/Peer
Influences 19
Summary SEARCH 19
CHAPTER III: RESEARCH DESIGN AND METHODOLOGY 22





















0-IAP TER IV : SUMMARY AND RECOMMENDATIONS
Bibliography
Appendices
Appendix A: Questionnaire and Computer
Entry Form (Study I)











I would like to express my sincerest thanks and
deepest appreciation to Dr. Lau Sing, my supervisor, for
his invaluable advice and encouragement. His generous help
and guidance given throughout the period I was working on
the research served not only as an inspiration but also
helped me gain profound insights into the field under
study.
I would like also to thank Dr. Luk Hung-kay for
his commitment and valuable advice and Mr. William Cheng
for his encouragement and support.
My sincere thanks go to Mr. A.J. Reeve, former
Assistant Director (Chief Inspector of Schools), Education
Department for taking interest in this research and gran-
ting approval to conduct the study.
I am greatly indebted to Mr. Chung Choi-man who,
despite his busy schedule, gave me substantial assistance
in computing and processing the enormous amount of data.
My deep gratitude also goes to my colleagues in the
Mathematics and Science sections, Advisory Inspectorate,
Education Department for their advice, especially in the
statistics, throughout the course of the research.
I wish too, to thank the Principals and School
Librarians in particular the ten schools involved in the
questionnaire survey, who were most accommodating and help-
ful, and the pupils for being so obliging and co-operative.
Last but not least, I would like to express a spec-
ial word of thanks to my cousins and friends for their
cheerful and willing assistance in the coding and associated
















The Amount of Books on Loan to Forms
1-3 Pupils,(Separated by Sex and
Language).
Books on Loan to Forms 1-3 Pupils
in Three Major Categories (Curr¬
iculum-related, Fiction and Re¬
creational ) •
Number and Percentage of Books on
Loan to Forms 1-3 PupilsC Classi¬
fied by Types).
Books on Loan to Forms 1-3 Boys and
Girls in Three Major Categories
(Curriculum-related, Fiction and
Recreational)•
Number and Percentage of Books on
Loan to Forms 1-3 Boys and Girls
(Classified by Types).
Pupils' Reasons for Borrowing Books
(Separated by Sex and Level).
Pupils' Reasons for Borrowing Books
(Classified by Types)
Reading Habits of Family Members and
Peers (By types of Reading Materials)
A Summary of Findings (X ) on the
Effect of Parents' and Siblings'
Reading Habits on Children's Reading
Habits•
2
A Summary of Findings (X ) on the
Effect of Classmates' Reading
Habits on Children's Reading Habits.
A Summary of Findings (X ) on the
Effect of Friends' Reading Habits
on Children's Reading Habits.
Subscription of Newspapers in the
Home and Children's Habit in Read¬
ing Newspapers.
Availability of Reading Materials
in the Home (Fiction and Magazines)

















82Table 14: A Summary of Findings (X2) on the
Effect of Introversion on Pupils'
Reading Habits (Classified by Types
of Reading Materials).
Table 15: A Summary of Findings (X2) on the 83
Effect of Intellectualism on Pupils'
Reading Habits (Classified by Types
of Reading Materials).
84Table 16 A Summary of Findings (X2) on the
Effect of Academic Achievement on
Pupils' Reading Habits (Classified
by Types of Reading Materials).
Abstract
The present research is a study on reading inter-
ests and some of the related factors among junior secon-
dary pupils in Hong Kong. Attempts were made to look at
the two facets of pupils' reading, behaviour, i.e. pupils'
reading behaviour within and outside the school environ-
ment.
Observations were made to look at the library
users in schools, attempting to describe their reading
interests in terms of amount and reading areas and to
look for factors that might influence their reading habit.
This, however, served only as a supplement in preparation
for the main research that aimed at drawing a profile of
a more heterogeneous sample, including bo-t-h- -readers and
non-readers. Investigations were made to find out the in-
terests of pupils on voluntary reading of various types
of reading materials and to identify the related factors
that affect pupils' reading habits. In particular, emphasis
was placed on personality differences and persbnal values
which had since received little attention.
The research took place in two studies. Study I was
a survey conducted in seventy-four secondary schools by
using Forms 1-3 pupils as informants over a period of
three months to obtain a reliable picture of the day-to-day
usage of the libraries. The sample was made up of 16,672
library users, 8,142 male and 8,530 female. Ten out of
these seventy-four schools were chosen for the adminis-
tration of the questionnaire survey in Study II on 2, 114
pupils, 1,090 male and 1,017 female (7 unknown).
Hypotheses were set up to test if each of the foll-
owing was a source of influence to pupils' reading inter-
ests and behaviour: family and peers, introversion, intel-
lectualism and academic achievement. It was found that of
all the family members, the father had an important effect
on the reading habit of a pupil who tended to read more
and extensively if his father read a wide range of mater-
ials. Introversion, intellectualism and academic achieve-
ment each played a part influencing pupils on their read-
ing amount and preference for different types of materials.





The importance of reading
In the article entitled 'Children's Service and
Power: Knowledge to Shape the Future', Dr. Pauline Wilson
highlighted the importance of children's library service
and the power of knowledge to shape the future of 'postin-
dustrial' economies like Canada and U.S.A. "To produce
that sort of knowledge," she remarked, requires persons
with imagination, creativity, intelligence, highly, educated
.
and trained persons" (Wilson, 1981). But how are such persons
developed? It was indicated that much emphasis should be
put on the development of language and the acquisition of
reading habit and skills at an early stage.
To help children develop a lifelong habit of reading
has been the primary goal of many, the teacher, the libra-
rian, parent, to name a few. The act of reading in itself
has to-day been defined as a multi-level mental process
which contributes greatly to the development of the intel-
lect. Great demands are made on the brain to activate during
the storage process and the steps involved to transform the
written/graphic symbols into intellectual concepts and to
combine small. thought units into sentences or larger lang-
uage structures. Continuous repetition of this process results
in the cognitive training of a person and it is believed that
the ability to read also leads to improvement in learning
ability as a whole, going far beyond mere reception.
2As mentioned in Wilson's (1981) article, the persons
we need to create the theoretical knowledge necessary in
the 'postindustrial' society should be 'imaginative'. The
development of imagination in children is most effectively
done through reading and appreciation of literature. She
quoted Northrop Fry who advocated that human society is
essentially an imaginative construct and consequently a
training of the imagination, particularly through liter-
ature, is the central means of understanding one's own
social role.
The importance of inculcating a reading habit in
children at their early stage is further supported by the
findings of a study of the Regina Saskatechewan Public
Library by Adele Fasick and Claire England. The findings
revealed that when compared with child non-users of the
public library, child users not only read more books, but
they read more widely. Child users also had higher voca-
tional aspirations than child non-users. Child users, like
adult users, belonged to more clubs. What is more interest-
ing is that the findings suggested that child users might
grow up to become community, leaders. Child non-users seemed
to share the characteristics of adult-non-users and their
reasons for not using the library were----no time, no need,
not interested. This unprogressive, passive attitude is, in
fact, just what we want to take away from many of today's
children who have long been labelled 'ignorant', 'lazy'
and' irresponsible'.
To some people, reading is considered a 'panacea'
3to all problems. Lawrance E. Hafner (1967) stressed that
the use of reading is a tool to solve problems in the world.
He remarked, "Not only does printed material bring us news
of to-day's problems, but it also recounts the problems
of the ages and the ideas which have been offered as solutions
to these problems. At least a partial solution to these
problems may be obtained by gleaning clues from history,
from the way similar problems have been handled in other
times...." (Hafner, 1974). Perhaps what concerns us more
is that reading is used by adolescents in a personal, if
not therapeutic way. The central concern of many adoles-
cents is perhaps, the search of identity and in the search-
ing process, they use books, particularly fiction as a
source of information through which they try to experi-
ment with different roles. This may not be a proper use of
literature, but it is a stage that all adolescents must go
through in preparation for adulthood.
Reasons for the Decline in Educational Standards
While great concerns are called for to help develop
reading skills and habits among children, educationists in
many parts of the world are faced with the problem of 'de-
cline' in educational standards. Children are learning
less and less!" remarked many teachers and parents. Such
decline in educational standards consequently leads to a
related problem---- 'Illiteracy', which troubles educational
parties in varied parts of the world. In many cases, the
'illiteracy' problem comes to terms with the decline of
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reading skills among adults the inability to interpret
to make inferences and finally, to learn anything at all
from what one reads! In Singapore, there has been consi-
derable concern about the nature and types of reading
done by pupils within and outside the school system. Such
concern is understandable especially since it coincided
abroad with what was seen as falling standards in language
acquisition and use and in Singapore with the concern that
the goals of the bilingual policy shoulcl, be effectively
achieved.... (Institute of Education, Singapore, 1981)
Reasons for the decline in educational standards
may be multiple and complex, but one possible contributing
factor, as percieved by many educationists, is the change
in communication, especially the advent of the television.
Research has been done at the Harvard University to com-
pare two grcl ps of children exposed to a TV version and a
book version of a children's story. The findings offered
some interesting suggestions: that language enrichment
is more apt to occur with the book children and they tend
to have much higher ability in making inferences from the
story while relating their personal experience to their
knowledge. Lasch (1980) highlighted the harmful effects
of the mediated electronic medium in his. book 'The Culture
of Narcissism', One harmful effect of the television is
chat it undermines our sense of 'reality', This comes about
because instead of real events, we daily consume great qu-
antity of pseudo events, hence cur capacity to separate
image from reality is eroded. As time goes by, the TV
child becomes impervious to surprises and wonders of
nature,
5and becomes cool and detached. Losing the capacity for
joy and wonder of the world, the child is already gone
from his childhood, at an age far too early for him! How
to wean our children from TV and turn them away from the
easily accessed electronic games is a problem faced by many,
the teacher, parent, librarian etc.
Present Situation in Hong Kong
In Hong Kong, what worries many educationists and
parents is the decline in general academic standards of
pupils in the secondary schools, especially in the two lang-
uage subjects, namely Chinese and English. If one had had
the chance of marking school certificate English papers
for a consecutive number of years, one will well be aware
of the general weaknesses of pupils in expressing themsel-
ves in terms of language and content. The lack of ideas in
writing reflects characteristics of a large number of Hong
Kong pupils----being uninformative, ignorant and indifferent
to the world around them. In the 1981 Annual Report of the
Hong Kong Certificate of Education Examination, (English
Language--Syllabus A, Paper I) candidates' performance in
answering comprehension questions was analysed and studies
were made to look at the cause of candidates' failure to
grasp the main ideas of the passage. It was stated that
their inability in this regard might be caused by the fol-
lowing factors:
(a) Limited vocabulary,
(b) Inability to see the meaning of isolated
6
words in wider contexts,
(c)Inability to cope with fairly lengthy sentences,
(d)Inability to interpret unfamiliar expressions.
To remedy these weaknesses, recommendations concern-
ing reading were made. Regarding extensive reading, it was
suggested that "Students should read more written mater-
ials other than textbooks in order to increase their voca-
bulary, to be familiar with common verb patterns and var-
ious structures, to get acquainted with common idiomatic
expressions, and to acquire an active knowledge of social
English"(Annual Report of the Hong Kong Certificate of
Education Examination, 1981).
It is not im.til the 80s that the Horn Kong Govern-
men has made up her mind to improve the language standard
of pupils Lhrough the establishment of the Institute of
Language in Education, an organization which will be res-
ponsible for improving the quality of language teaching
Ind whet's mor. e important, to promote research, design
and develop model instructional materials for school and
pupil usage. In fact, the Government is prepared to spend
an enormous budget of $320,000,000 (320m) to boost lang--
uages in a span of six years.
The importance of the development of reading habits
and its impact in the betterment and well being of society
is perhaps reflected in the launching of the sch,ol library
scheme and the recognition of school library services as a
branch of the general curriculum in Schools, as proposed
in the White Paper on the "Development of Senior Secondary
7and Tertiary Education"(1978) and the White Paper on "Pri--
mary Education and Pre-primary Services"(1981).
Published in October,1978, the White Paper on the
"Development of Senior Secondary and Tertiary Education"
proposed to develop school libraries as resource centres
under the direction of school librarians. To implement
this proposal, the Education Department introduced a sch-
ool library scheme in September, 1979 to provide an expan-
ded and better co-ordinated library service in secondary
schools. Government and aided schools with eighteen or
more classes may appoint a school-librarian, a non-grad-
uate teacher with a minimum of two years' teaching exper-
ience, to take charge of the library on a full-time basis.
As from September, 1982, the library grant for all govern-
ment and aided secondary schools will be increased from
$10 to $20 per pupil for the purchase of library books.
It is the aim of this scheme to develop school libraries
as resource cenLres for effective teaching and learning.
It is intended that school libraries should function as
a learning laboratory where pupils can acquire basic
library skills and learn how Lo learn, using the library
as a tool for continuing education and a stepping stone
to self education.
It is under the same principle that a pilot class
library scheme will be launched in 25 primary schools com-
mencing in September, 1982. It is anticipated that the pro-
vision of a satisfactory library service will not only
help to encourage the extension of curriculum teaching,
8but will also help to inculcate a lifelong reading habit
among pupils.
The promotion of library usage and the provision
of library service for children and young people have rec-
eived gradual attention in recent years. At the request
of the Urban Services Department, a committee cn Library
Provision for Children and Young Pecple was set up in
1976 to study existing library facilities for children
and young people in the urban areas and to investigate
further improves ment desired for the service and to seek
possible means to co-operate and co-ordi- gate between
member agencies (Chow, 1976).
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Statement of the Problem
It is felt that the provision of school library ser-
vices in schools and the expansion of public library servi-
ces do help to promote wider reading opportunities for
pupils. However, the habit of reading only develops favou-
rably with (1) the reader's ability and (2) his reading
interests which are largely related to the home environ-
ment, the school, the economy, the mass media, the reader's
personality and attitude, just to name a few. What worries
the librarians most is the difficulty in securing suitable
and attractive materials for pupils. Not that there are
little reading materials written for adolescents on the mar-
ket on the contrary, new publications are coming up overflow-
ing the market and writers of children/adolescen literature
are producing books with content and outlook they think are
able to cope with the knowledge and everyday experience of
adolescents. Yet, it is difficult for the librarians to tell
whether a particular book is popular among pupils. A book
may be borrowed several times without being thoroughly
read while on the other hand, a book returned within the
scheduled loan period may have been read by several pupils,
one recommending it to the other. What really is the 'hott-
est' book in circulation? What does it mean to us when we
hear pupils making comments on a book, Every secondary
school girl has read this!" What are the subject areas that
interest boys and not girls at a certain age group, or vice
versa? Who frequents the library most? Who rarely uses the
library and would there be any means to turn him/her into
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a library user and under what circumstances? These are
just a few of the numerous questions raised by many libr-
arians.
Child-users of the library cannot help the librarians
to solve the problem by indicating their reading interests
as in many cases they do not know what is good for them
nor do they know what is available in the library. For the
most part, they only accept or reject what is given to them
without realizing that they, too, can influence what it
might be, should there be proper communications between
themselves and the librarians. Besides, children are sub-
ject to the direction of other adults, chiefly parents
and teachers who, in many cases, scot limits to the kinds
of materials they read, hence imposing 'adult.' views on the
kinds of materials for ch_i ldren, though they themselves
are not using the collection directly. This complication
is actually one major factor that influence pupils in their
choice of reading materials.
In trying to answer the questions raised earlier n
this paper, the present study will concentrate on the
exploration of pupils' reading interests and some of the
related factors. It is hoped that the findings of this
research will serve as a basis for future development
of library services in Hong Kong.
11
REVIEW OF LITERATURE
Previous research on reading interests
In the English speaking world in the past eighty
or ninety years, numerous studies have been undertaken
of children's leisure-time reading interests. wring the
decade 1920-30, there was an intensification of effort
in this field, especially in the United States.
Three large scale surveys were reported in the United
States in the 1920s----namely, Jordan (1921), Terman and
Lima (1925) and Washburne and Vogel (1926) and in each of
these studies, the main inquiry was pursued ly using chil-
dren as informants and by asking a large number of them to
provide information about their reading and about how much
they enjoyed it. Jordan (1921) asked 3,598 pupils to fill
in a questionnaire by giving names, in order of preference,
of five books and five magazines they liked best. Similarly,
Terman and Lima (1925) asked 1,827 children i: trades 1-8
to 1ist 4 or 5 books they enjoyed reading most in the pre-
vious year. Washburne and Vog l (1926) asked as many as
36,750 children in 34 schools in varied parts of U.S. to
fill in a 'ballot' on every boo}: they read during the sch-
ool year 1924-25 and in all, 9,300 books were reported.
One serious weakness of all the three studies, acc-
ording to Whitehead (1977), is that very little information
was given about the methods used in sampling the population.
Even so, each of these pioneering studies did raise certain
issues which were of great interest and relevance. Jordan
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(1921) supplemented his questionnaire survey with extended
visits to eight public libraries during which ho compiled
'popularity scores' for individual books based on both
the observation of withdrawl and the librarians' assess-
ments of popularity. From this section of the data, he
concluded that the readirg interests of boys and girls
were very dissimilar, particularly between the ages of
101/2 and 131/2, and that at these ages, boys were. incline.-I
to read ficticon: concerning wars, scouting, schools, sports
and strenuous adventures while girls were attracted abcvee
all to fiction which portrayed the home or school life.
As a preliminary study to their extended resaercih,
Terman and Lima (1925) conducted a survey car the abilities
of gildren by observing reading records kept group by a
unselected children. By comparison, it was found that the
gifted children were reading much more than the contra
group of children (unselected) and that the quality of
their reading was much higher. By asking 1,827 school
children to list four or fire books he/she enjoyed reading
most in the previous year, they confirmed Jordan's (1921)
findings that boys preferred stories of adventure while
girls enjoyed stories of the school and the home.
Washburre and Vogel (1926) revealed in their research
that among the children tested, there was a marked inclin-
ation towards the 19th century classics and it seemed
likely that classics like 'The Merchant of Venice',' A
Mid-Summer Might's Dream' otc had been read because they
group of gifted children(IQ 135+)and a control group of
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were prescribed as classroom readers rather than because
they were voluntarily chosen. This finding well reflected
and supported what Jordan (1921) noted when he administered
his questionnaire survey that.... The choices are too
greatly influenced by what the children read in school....
The fact that a book is read in school ensures its beinc.,
read by, comparatively large numbers and even if only a
small proportion of users like it, Lts position of popu-
larity will be relatively too high.... (White ea.d, 1977).
Lazar (1937) conducted a survey by administering
questionnaires to 4,300 children aged 10,11,12 in eleven
elementary and three junior schools in New York, on the
basis of their IQ scores, the pupils were classified
into three grcups, bricht, average and dull respectively
and an inventory record was compiled for each pupil to qive:
information about their socio-economic backqround. Among
the main findings was that girls were reading more than boys
per month. Regarding intelligence, he seemed to support
Terman and Lima (1925) by stating that bright pupils read
considerably more than dull or average pupils.Moreover,
analysis of the data showed that intelligence was mcr
closely related to the number of books read than was soci
o-economic status.
In U.K., Jenkinson (190) published his report "What
Do Boys and Girls Read?" on a questionnaire susvey he
adnubustered to 1,570 boys and 1,300 girls betwccn the
ages 12-15 in varied parts of the ccountry. Though the
sample he used was being criticized as unmistakably
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over-represented the more able children, his findings were
of considerable significance. He supported while highligh-
ting a finding noted by his counterparts Washburr.e and
Vogel (1926) and Jordan (1921). It was the presence of the
vast and seemingly 'unbridgeable' gulf between what she
children chose to read in their leisure time(adventures,
school life, home life, crime, war or dectation---- mainly
'trash' by adult standards) and what they were liven to
read in English lessons (mainly classics of the 18th and
19th cencuries). He further asserted that it was a serious
mistake to impose adult tastes on children.
Jenkinson's questionnaire was used in New Zealand
by W.J. Scot(1942) with slight modification and a few
addi Lions. A sample of 3,972 pupils between the ages 1
and 18 were tested and there was a clear indication that
great diversity of reading was already present amonc ado-
lescents at that time.
It is, perhaps, worthnoting that there were other
reading surveys conducted in the 40s and 50s, though they
were of a slic,htly different- nature. The first one was R.T.
Thorndi ke' s (1941) 'A Comparative Study of Children's
Readinc Interests' which he aimed Lo explore the topics
which interested children at. different ages 'between 8 and
16, and for this purpose he constructed a questionnaire
in which 88 fictitious book titles were listed, and with a
brief descriptive note. Thcrridike' s main conclusions were:
at these ages there was a consisten pattern of boy-interests
and 'to a lessee extent girl-interests cuLting across all the
age and intelligence tell as a detrrminant of repc rted readinc
interests.
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G. W. Norvel (1950) dealt not only with voluntary
or leisure-time reading, but with pupil-reports on books
or selections studied in class. The striking) fact which
can be extracted from his study is that two-thirds of the
selections most widely used in high school literature
class failed to meet the criteria of acceptability to
pupils, which was, remarked by Whitehead(1977) as ....a
remarkable manifestation of the discrepancy betw-een adult
assessments of what is suitable for children and the opin-
ions of the children themselves...."(Whitehead, 1977). In
fact, similar findings were brought to light first by
Washburne and Vogel (1926) and Jordan (1921) and later
supported by Jenkinson (1940).
The third, rather differen'-l.y oriented study which
is worth mentioning is an investigation carried out by D.V.
Connor in Australia (1954) in an article entitled 'The
Relationship between reading achievement and voluntary
reading of children' in which he revealed that good readers
(in terms of reading attainment) were the ones who also
rea more and beLter quality reading ills! serial, and poor
readers reaad less and poorer quality material.
M.J. Lane and K.A. Furness-Lane (1967) deliberately
col fined their study to the pupils at a singls girls' com-
prehensive school in London. The discussion of their data
was almost wholly corfined to an interesting but: highly
speculative suggestion that their girls could be divided,
with very few exceptions, into three grourps----(l) a group
dominated by the values of their peer and hence concerned
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with either juvenile culture or at an older age range,
with 'pop' adolescent sub-culture (2) a smaller group
oriented towards a typical adult female life style, hence
centred round a romantic conception of marriage, the home
and children etc. and (3) an even smaller group who were
centrally involved with intellectual or at least educational
pursuits.
By reviewing the literature on reading interests,
it indicated that there was. a consensus on the relationship
between reading interests and the following aspects: sex
differences, home environment, adult and peer influences,
leisure-time activities etc. We now turn to studies that
dealt with each of these aspects.
Sex differences
On the question of sex differences and their influ-
ence on reading, Thorndike's (1914) view that with teenagers,
sex was more significant than age or intelligence as a
factor was widely accepted. Jordan (1921) concluded that
the reading interests of boys and girls were rather dissim-
ilar: While boys were attracted to read fiction concerning
war, scouting, school, sports and adventures girls were
inclined to read fiction which portrayed home or school
life. This finding was later supported by Terman and Lima
(1925) in their book 'What Children Like to Read?'. V.Wynn
and B. Newmark (1979) published an article entitled 'Doing a
Young Adult Readers' Survey: Results and Benefits' in
which they concluded that there were marked differences
in the reading interests of boys and girls. As for the
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types of fiction they preferred reading, the top four
categories male chose were (1)mystery/adventure, (2)
humour, (3) science fiction and fantasy and (4) sports.
Females, as revealed in the findings, chose (1) romance,
(2) teen problems, (3) mystery/ adventure and (4) humour.
As for the types of non-fiction books read by males which
ranked highest among the diversity of subject areas were:
(1) teen problems, (2) sports, (3) hobbies and crafts and
books on sex. As for females they chose (l) teen problems,
(2) astrology/occult, (3)biographies and (4) careers, hobbies
and crafts. J. D. Clench (1977) conducted a survey entitled
Voluntary Reading of F. E. Students' in which he con-
cluded that there was a marked difference in nature also
in the magazines and periodicals male and fernal e pupils
read. All these findings :point quite unanimously' to the
existence of sex differences in reading interests and
habits.
Nome Environment
The family and the home environment likewise is
the most important factor in the development of an indi-
vidual-since the process of socialization is essentially
a family function. Personality, interests and prefer,-:nces
are a result of the interaction between potential and
environment, hence the home environment is also a key
factor influencing reading preferences and habits. It can,
therefore, be assumed that the reading habit of the par-
erts, the amount and types cf reading materials available
at home, among others are: likely to be influential. Lazar
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(1937) concluded that the number of books in the home
showed a substantial correlation with the intelligence
of the children.Morris (1966) indicated that in families
with low occupational status, there was a general indi-
fference to reading. Whitehead(1977) stated that there
was much connection between occupations of parents and
the quality of books read. On the basis of a national
survey he conducteI, he found that at all ages, children
whose fathers were in a non-manual occupation were in-
clined to read more books than children whose fathers were
in a manual occupation. There was also a tendency for
children in large families to read fewer books than chil-
dren in small families.
Leisure-time activities
Some studies sought to examine how reading fares in
comparison with other leisure-time activities, in particular,
television viewing. In the report or. leisure-time activities
of 3545 primary and lower secondary pupils conducted by the
Hong Kong' Boys' and Girls' Club in 1980, it was indicated
that 40% of the pupils spent major part of their daily
lei sure hours watching television while only a minority
of 8.6% of the pupils chose recreational reading as their
major leisure-time activity. The daily average reading
hour reported was as low as 0.1 hour cn weekdays and 0.3
hour at weekends. Wynn and Newmark (1979) made an attempt
to find out whether a correlation between hours spent wat-
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ching TV and hours spent on recreational reading existed
and the resua is were predictable. More than hail f- of the
total group read less than three hours a week whereas
nearly half watched more than nine hours of television
a week. Whitehead (1977) concluded that the decline of reading
went along with a swing either towards other social activi-
ties or towards other media, particularly those of a pre-
dominantly visual or aural kind.
Adult and peer influences
it has long been accepted that peers .and adults,
particularly parents and teachers, have an influence on the
quantity and types of reading interests and Jenk in son (1940)
highlighted it and concluded that what most children liked
to read were far different from what their parents or teachers
expected them to read. Children's choice, by adult standard,
was merely 'trash'.
Summary
A review of related literature reflected that from
1920s, educationists and pioneers in the English speaking
world who undertook to investigate children's' leisure-time
reading interests all placed ample emphasis on the amount,
quality and nature of reading. In particular, much effort
was spent on compiling inventories of interests areas
and lists of the most. preferred books. Focus was also made
to find out factors affecting reading interests, to general-
ize reading patterns and interests of various age groups
and to look fof remedies and devise reading programmes.How-
ever, it is noted that the factors that had been explored
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in numerous experiments and researches were mainly demo-
graphic (sex, age, intelligence etc.) and external (enviro-
nmental factors, e.g. socio-economic status, environment
of the home and the school, influence of peers and parents.)
Little has been done to look into the internal factors that
influence an individual's reading interests i.e. the per-
sonality and psychological aspects as factors motivating
or inhibiting reading interests. I t is the writer's belief
that each child/adolescent is 'himself' no matter what gen-
eralizations about reading patterns and interests his group
may be. Though certain aspects of personality are character-
istic of children of junior secondary school age, other
aspects are highly individual, and all of them operate to
determine activities and interests. Some children tend to
read to satisfy deep needs and wishes. The reading attitude,
versatility in general interests/hobbies, beliefs and values
in life, the emotional poise and personality differences etc.,
all account for the reason why some children read excessively
while others simply avoid it. It was hence decided that the
second part of this research would devote to investigations
in this area, which had since received little attention.
In particular, emphasis was placed on 'introversion-extra-
version', one of the most important dimensions of personality
and two important personal values 'intellectualism' and
'academic achievement' which were assumed to have much
influence on various aspects of reading----motivation,
interest and habit.
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As an important dimension of personality, 'intro-
version-extraversion', according to Forgus and Shulman
(1979), are two fundamental atti.tudes, are energetic
phenomena which are valuable conceptual tools for under-
standing people in all sorts of situations work with
colleagues, life with family, leisure-time preferences
etc. The extravert reacts more to social influences
while the introvert lives more within himself. The extra-
vert is more apt to want to please people around him or
want their attention while the introvert is more likely
to pay attention to his own values and priorities. The
typical extravert is sociable, likes parties, has many
friends, needs to have people to talk to, and does
not like reading or studying by himself. The typical intro-
vert is, on the other hand, a quiet and ret.iring type of
person, introspective, fond of books rather than people he
is reserved and distant except to intimate friends (Eysenck
and Eysenck, 1968).
Reading is, by itself, a complicated process which
not only involves perception, assimilation but also commu-
nication. It is also an experience, unique and personal
in a very special sense. It produces new ideas and stimu-
lates images and responses which becomes an integral part
of the individual's background. What's more, reading is
a behaviour which changes with an individual's growth,
and is closely associated with his state of mind. Two
personal values, intellectualism and, academic achievement,
as mentioned above, were included to see if they were closely
related to reading interests and habits.
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RESEARCH DESIGN AND METHODOLOGY
The present research took place in the form of two
studies, Study I and Study II, each serving a very differ-
ent purpose. In Study I, special emphasis was put in to
portray a more factual description of thy phenomena of
library users in the school setting, their reading in-
terests and amount, hence the sample used was a homogen-
eous type, with similar charac'_eri_stics in many respects.
In fact, Study I served as a supplement to Study II which
aimed at drawing a profile of both readers and non-readrs
----a heterogeneous type of sample outside the school en-
vironment.
Major part of Stut-Ily I consisted of a survey con-
ducted in a span of three months (1: rom November, 1981 to
January, 1982) in seventy-four ided secondary schools
with school l ib_'arians attending a two-year in-service
training course organized by the Library Section of the
Education Department. The aim of this survey was to
help school librarians on course to have a full view of
library usage in their schools and to explore the suita-
bility of the library stock as readinci material-s for jun-
ior pupils. The statistical findings were given to each
schc':1 librarian as part of the statistical basis for
their assignment. In terms of library usage, attempts were
made to find out the amount of book. loan in Forms 1-3 of
the seventy-four secondary schools within the three months
under review., with special emphasis on three :Hain cate-
gories (curriculum-related, fiction, recreational) of hook s
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available in the school libraries. Studies were made to
find out, in general, the amount of reading done by the
sample in terms of sex, form level and subject areas.
Investigations were also made to find out the reasons
for pupils' preference in reading as an indication to
the factors that influence pupils' reading interests.
Emphasis was also placed on th c reaction of the pupils
towards the books they borrowed frQm the school libraries
and their evaluation of their suitability as reading mat-
eri.als in terms of content, language, interest etc. To
handle the enormous amount of data collected, it was deci-
ded that computer assistance would be sought and the
writer undertook the job of keying in and tabulation of
data supplied by the school librarians. In terms of objec-
tives, Study I aimed to:
1. investigate the amount and nature of reading
done by boys and girls in Forms l-3 in general,
2. explore the nature of books preferred within
each of the three main categories (curriculum-
related, fiction and recreational) of books and
to note in particular, the most favoured areas
in reading,
3. examine the relationship between language, sex,
form level and the quantity and nature of reading
done.
In general, most of the school librarians reported
that they were happy about this survey and found the statist-
ics useful to them. In fact, some of them were so interested
that they insisted to carry on the survey on their own after
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the three months under review.
In Study II, a profile was drawn of both readers
and non-readers and their interests outside the school en-
vironment. Attempts were made to identify some of the fac-
tors, both internal and external that affect pupils' read-
ing interests. Regarding internal factors, investigations
were made to look at the psychological aspects which might
contribute to the motivation for reading, specifically
'introversion-extraversion' and personal values 'intel-
lectualism', academic achievement' and their influences
on reading. Since the 20s, little has yet been done to-date
to look into the impact of personality differences and
values on reading. Supplementing this, attempts were made
also to look into the external factors and social aspects,
e.g. the environment of the home, socio-economic status,
leisure-time activities etc. and the way they are related
to reading. Among such variables, influence of the home
was highlighted with the assumption that the family was
first and foremost the most important institute for soci-
alization of an individual and hence it would have much bea-
ring on. his personality and personal values. In terms of
objectives, Study II aimed to:
1. investigate family and peer influences on rending,
2. examine personal values and personality differences
on reading,
3. find out the relationship between leisure-time
activities and reading.
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Purpose of the Study
one mustn't forget that there had been in the last
decade, a general improvement in the income levels and
the educational opportunities in Hong Kong, which con-
sequently led to raised expectations and living stan-
dards which may have enhanced the reading and purchasing
of books and other types of reading materials. The intro-
duction of the nine-year compulsory education (since 1978)
from Primary i to Form 3 might also have some effects on
the parent.' attitude towards reading on the part of
th-sir children. The launching of .the school library
scheme by the Education Department and the development
of new branch libraries by the Urban Council and other
voluntary agencies had made books more easily and readily
accessible to the large number of school children. On
the other hand, TV viewing and the popularity of the vast
amount of electronic games had established themselves as
a firm favourite among the leisure-time activities of
Hong Kong people. What consequences, if any, have all
these social and educational changes had on personal valurcs,
attitude and personality development of school childreen,
which in turn affect their reading interests? This re-
search should be seen, in part, as assessing the present
situation. However, it is hoped that by going into detail
possible factors ralated to reading interests, prod ctio ns
can be formed to serve as guidelines for future resear-
ches in the field.
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Hypotheses
Three hypotheses were set in Study II to test and
to verify the relationship between reading and some of
the related factors. They were:
1. Reading interests will be related to family
and peer influences.
2. The introverts and extraverts will differ
in their amount and areas of reading.
3. The amount and areas of reading will be





For purpose of this research, reading interests
were defined as:
a. the amount of reading in terms of books read and
the number of hours spent on it.
b. the different subject areas and different types
of materials read.
2. Family and peer influences
These were referred as:
a. the parents' educational background and occupations.
b. t1 re reading habits of parents and siblings, espe-
cially elder brothers and sisters.
c. the reading habits of classmates and friends.
d. the reading materials available in 1:1-ie home.
e. parents' encouragement on reading €?nd support (in
terms of finance).
3. Introversion-extraversion
'Introversion' and 'Extraversion' were defined
as two fundamental attitudes and as energetic phen:)mena
which, are valuable conceptual tools for understanding
people in all sorts of situations work with colleagues,
life with family and leisure-time preferences etc.
(Forgus and Shulman, 1979).
The typical extravert is said to be sociable,
like parties, has many friends, needs to have people
to talk to, and,.does not like reading or studying by
himself. On the contrary, the typical introvert is a
quiet and recciring type of person, introspective, fond
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of books rather than people and is reserved and distant
except to intimate friends (Eysenck and Eysenck, 1968).
For purpose of this research, introversion-
extraversion was measured by the Introversion-extraversion
Scale of the EPI' Eysenck Personality Inventory' (Eysenck
and Eysenck, 1968). This scale had been found highly relia-
ble and valid and had been used widely in various areas,
industrial applications, educational guidance and Coun-
selling, clinical diagnosis and experim n tal applications
(Robinson and Shaver, 1970).
4. Personal values
For purpose of the present research, only two
scales in Scott's 'Personal Value Scales' (Scott, 1965)
were used to measure Values on intellectualism and academic
achievement. The reliability of Scott's scales was reported
high and the scales had been used in a number of studies
and researches (Robinson and Shaver, 1970).
5. Library users and non-users
For purpose of Study I, library users and non-
users referred to pupils (from the seventy-four secondary
schools). who borrowed books from the school libraries
curing the period under review (from Noveirber, 1931 to
January,1982) and vice-versa.
6. Readers and non-readers
Readers and non-readers were generally referred
to pupils who read and those who didn't read any kinds of
reading materials outside the school environment.
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Limitations
1. As r. egardinq the sample used in the two s l.udll.es,.
only aided school pupils were involved. This might have an
effect on the finding, of the resaerch as schools in other
sectors of the education system (i.e. government and
private) were not included. However, this factor is consi-
dered negligible when the ratio of secondary schools in
various sectors are concerned. Of the four hundred odd
secondary schools in Hong .Kong, majority belong to the
aided sector. Hence it can be .aid that the sample chosen
is reasonably representative.
2. In Study I, all library users of the seventy-
four secondary schools were involved over a span of three
months. With the enormous amount of data coming in, it
was found that in some cases,' there was a tiny percent
of data missing duw to irregularities in the completion
of the return slips on the part of the pupils and the
transformation of data onto the computer entry forms by
a small number of school librarians. Slight discrepan
cies in the figures, however, were found to have little
effect on the general profile, considering the compara-
3. In Study II, six classes in each of the ten
participating schools were involved, making up a sample
of 2114 pupils who contributed a wealth of useful data
for analysis. However, due to the very pressing schedule,
only the most, relevant and impo tant data was reported.
It is hoped that the rest of the data will be used in
later studies when time permits.
tively large sample used.
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Study I
Study I consisted mainly of a descriptive survey
conducted in seventy-four secondary schools with school
librarians attending the second year of the two-year in-
service training course organized by the Education Depart-
ment within a period of three months (from November, 1981
to January, 1982). The main, aim of the study was to help
each of the school librarians under training to have a
full understanding of the library usage in their respec-
tive schools and to have a general evaluation of the sui-
tability of the library stock for junior levels by using
Forms 1-3 pupils as informants. The period under review
was chosen to cover a solid teaching month, an examination
period and a holiday period, i.e. Christmas so as to pro-
duce a true picture of library usage in the schools.
Method
Sample
The whole population of seventy-four aided secondary
schools (Forms 1-3) was involved. Schools included 60 Anglo-
Chinese, 7 Chinese-Middle and 7 Prevocational eleven of.
which were male, fifteen female and forty-eight, mixed schools.
A total of -16,672 pupils (library users), 8,142 male and
8,530 female were- included.
Instrument
A return slip and a computer entry form (see Appendix
A) were designed with special emphasis on the types of books
borrowed, the reaction of the pupils and their evaluation
of the books borrowed. As this study was aimed to assess
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views of Forms 1-3 pupils, some thought was given to the simp-
licitly and comprehensiveness of Lho questions asked. A far
as language was concerned, it was decided that a Chinese
translated version should accompany the English version of
each item so that unguided responses would be obtained to
reveal a true picture of pupils' reading interests. To make
the process of filling out the questionnaire (return slip)
simple, it was so designed that each respondent would only be
required to put a tick in the appropriate box corresponding
to each item listed. The computer entry form was designed
for the school librarians to compile data collected from
pupils each day. The only difference between the two forms
was the inclusion of an additional section in the computer
entry form three broad categories of library books borrowed
(curriculum-related, fiction and recreational). By reading
the information given on the return slip, the school libr-
arian was then requested to fill into the appropriate boxes
a set of standardized symbols which indicated the nature
and type of book borrowed, reasons and evaluation etc.
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Procedure
Charing the period under review, each library user
was issued a return slip accompanying the book he borrowed
and was consequently requested to hand in the completed
return slip while returning the book to the library. The
school librarians were requested to compile the data
collected by entering them in the computer entry forms.
Computer coy ding was given to each item of the return
slip and the computer entry Form to facilitate the compil-
ation of the data collected. A key-to-diskette process
was adopted with the data of each school stored in diskettes
for further analysis.
Data Analysis
For the sri.ke of record-taking, in some cases
the number of books borrowed were measured in
other cases the number of borrowers were used as unit
of analysis. Though the figures obtained might not be
identical, they wouldn't change the general pattern of
book loan at all, hence it was riot intended to repeat
the analysis with the two measures.
The chi-square test was used to:
1. find out whether there was any significance in the
amount of reading with respect to form level and sex.
2. find out the relationship between sex differences and
reading in Chinese and English.
3. explore the relationship between form level and readina
of Chinese and English books.
4. find out if there was any significance between form level
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sex and areas of reading in the three main categories of
books (curriculum-related, fiction and recreational).
5. find out sex differences, if any, on reading fiction.
6. find out the effect of suitability in languages and




Table 1 The Amount of Books on Loan to
Forms 1-3 Pupils (Separated by
Sex and Language).
Form Level-
Form 1 Fo rr, 2 Form 3 Total
No. No. No. No.
50.2Male 4536 2555 47.0 1500 43.3 8591 47
Sex
Female 4491 49.8 2877 53.0 1960 53.3 9328 52
Chinese 4462 50.8 2543 28.7 1776 20.2 8 781 5'Lang
English 3690 49.1 240 3 32.0 1413 18.8 7605 46
Several inferences were made from the figures above
on the amount of reading done in both Chinese and English by
the sample. In terms of the quantity done by this whole sam-
ple, girls tended to read more than boys (52.1% 'vs. 47.9%)
and it was evident that there existed in the pattern a decrease
% % % %
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in the amount of reading among the three levels; appro-
ximately 20% in Form 2 and 11.7% in Form 3. However,
there existed an interesting feature in the amount of
reading done by girls and boys when the three levels were
considered individually. I t was found that in Form 1,
the amount of reading done by boys exceeded that of
girls by a very non-significant percentage (0.4) whereas
in Forms 2 and 3, girls tended to read more than boys by
6% and 10% respectively.
Language
In general, the amount of Chinese and English books
read by the whole sample was quite al.anced, with a slight
difference of 7% (see Table 1). However, when each of the
three levels were considered respectively, it was found
that both Forms 1 and 3 pupils read slightly more in
Chinese. Analysis showed that sex differences did not
have any effect on pupils' preference for library books
in both languages (X2(1)=3,48,n.s.).
Nature and Areas of Readina
Table 2 Books on Loan to Forms 1-3 Pupils
in Three Major Categories (Curr¬






















3556 40.0 2089 39.0 1540 44.6 7185 40.7
3941 44.2 2406 45.0 1503 43.6 7850 44.5
871 97 421 9.4 214 6.2 1514 8.4
544- 6.1 349 6.6 191 5.6 1084 6.0V
8902 50.5 5281 29.9 3448 19.5 17631 100.0
Among the three major categories, fiction books
were found to be most popular among the whole sample of
pupils and they accounted for 44.5% of the total number
of books read, followed by curriculum-related books (40.7%
It was-observed that Forms land 2 pupils read fiction more
than curriculum-related books with differences ranging
from 4.2% to 9% while in Form 3, the difference was.almost
non-existent. However, regarding the reading of curri¬
culum-related books, it was found that there was an
increase of 5.6% of such books read in Form 3 than in Form
2, a feature not existing in other subject areas.
A further breakdown of the data showed us that
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as regarding the number and percentages of books (classi-
fied by types) read by Forms 1-3 pupils (see Table 3),
fiction books were most popular among pupils (44.5%),
followed by curriculum-related books (40.8%). Only 9.4%
of recreational books were read by the pupils. Observation.
was made that the general profile of distribution in Forms
1-2 was quite similar. In Form 1, recreational books were
read at 9.78% whereas in Form 2, it was 9.4%. I t was also
found that the reading of fiction books exceeded that of
curriculum-related books by .4.2% (44.2% vs. 40%). A similar
pattern was traced in Form 2, with a difference of 6% (45%
vs. 39%)'. A slight difference regarding the,reading of the
three categories of books was found in Form 3. The figures
showed that while recreational books were the least read
among the three levels, the reading of curriculum-related
books exceeded that of fiction by 3%, a pattern which was
just the reserve of those in Forms 1 and 2.
It was perhaps worth noting that among the various
subject areas of curriculum-related books, language/literature
books were by far the most frequently.read, with a fairly
noticeable increasing rate towards the higher levels. An
interesting feature, however, was noted that in the second
widely read subject area, i.e. science. When compared with
the.. reading of language/literature books, a reversed pattern
was found with a decreasing rate towards the higher levels
in general. It-.-.was also noted that E. P. A. (Economics and
J
Public Affairs) was by far the least read( at 0.93%) of
all the subject areas of curriculum-related books.
Table 3 Number and Percentage of Books on Loan to Forms
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Sub-total 3556 40.00 2089 39.00 1640 44.60 7285 41.7
























































































Sub-total 861 9.78 499 9.40 214 6.20 1574 9.4C
:hers 544 6.10 349 6.60 191 5.60 . 1084 6.0C
Total 8912 50.50 5343 29.95 3548 19.55 17793 100o0
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Sex differences
As far as sex differences are concerned, inferences
were made that there were variations in the total amount
of books read by boys and girls respectively, with girls
reading approximately 4.2% more than boys (see Table 1),
There seemed to be a persistent pattern among the two sexes
in the amount of reading. In Forms 2 and 3, girls read
more than hoys by 6% and 10% respectively though Form
1 girls read 0.4% less than boys, a percentage which was
merely negligible. When the three main categories were com-
pared, fiction was read much more by girls than boys at a
difference of 22%(See Table 4. However, when the other
two areas were put to comparison, it was found that boys
read 20.98% more in curriculum-related books. The reading
of recreational books was, however, quite balanced between the
two sexes.
Table 4 Books on Loan to Forms 1-3 Boys and Girls
in Three Major Categories (Curriculum-
related, Fiction and Recreational)
SexCatego-
ries Boys TotalGirl s
No. No. No.
C. related 4368 51.5 2830 718930.5 40.6
2767Fiction 32.7 5101 55.2 7868 44.4
Recrea- 737 9.0 821 8.8 1578 8.9
tional
575 5056.8 10805.5 6.1Others
88467 9257 17724Total 47.8 52.2 100.0
% % %
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A further breakdown of the data in Table 5 revealed
some interesting features in the reading patterns of boys
and girls and it was confirmed that sex differences
had an appreciable effect in quite a number of subject areas.
Although girls read persistently more in fiction,
boys read much more in a variety of subject areas in curri-
culum-related books. In language/literature, boys read
3.71% more than girls while in science, boys read more
by 7.55%. In the reading of technical books, girls read at
a mere 1.44% while boys read at 7.29%. Marginal differences
were also found in the following subject areas, namely
mathematics, geography, history and E.P.A.
Analyses were made to find out if there was any
significant relationship between (1) the reading of fic-
tion and non-fiction books and (2) the reading of curriculum-
related and non-curriculum-related books. Results showed
that sex differences did play an important part, in the
pupils' preference for reading fiction/non-fiction books
(X2(1)=552.08,<.01). It was also revealed that sex diff-
erence was quite dominant an effect on pupils' choice for
cur:riculum.related books. However, when sex was compared with
another variable, language, results (X2(1)=3.47,n.s.) indi-
cated that sex differences did not have any effect on the
preference for Chinese and English books.
Table 5 Number and Percentage of Books on L°an to F.l —3


































































Sub-total 4368 51.50 2830 30.52 7189 40.60
Fictior 2767 32.70 5101 55.20 7868 44.40
Recrec






































































tVi—Tn f-1 757 9.00 821 8.82 1578 8.9C
Others 575 1.80 505 5.46 1080 6.10
Ttotal 8467 47.80 9257 52.20 17724 100.0
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Form Level
It was found that the form level of pupils did
have some effect on the amount of reading, with a decrea-
.sing rate towards the higher levels. Some effect was also
found in the preference for Chinese and English books
where a regular decreasing pattern towards the higher
forms was found. In Forms 1-3, Chinese books were read
.at 50.8%, 28.96% and 20% respectively, a pattern similar
to that of the reading of English books (49.1%, 32% and
18.8%) (see Table 1).
As far as language was concerned, Form 1 and Form 3
pupils tended to read slightly more in Chinese than in Eng-
lish, though the difference was almost non-existent. However,
the pattern reversed in Form 2 with the reading of English
books exceeding that of Chinese by 3.3%. The drop in the
reading amount in Form 2 was rather drastic. (The reading..
of Chinese/English books below 22.1% and 17.1% respectively
when. compared with Form 1).. The drop in Form 3 was, however,
more steady and gradual (8.5% in Chinese and 13.2% in English
books). Considering the reading amount in total, again the
drop in Form 2 was rather conspicuous.
To test. if there was any relationship between sex
and form level in terms of reading amount, findings (X2(2)
=45.35, p .01) revealed that the reading amount of the
pupils was very much related to their form level and sex.
Further tests were used to investigate the relation-
ship of form level and the reading of books in the three
major categories of books. Results showed that there was
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an appreciable effect between pupils' form level and their
preferences for curriculum-related and non-curriculum-
related books (X2(2)=13.20, p .01). When tested against
the significance of the relationship between form level and
the reading of fiction and non-fiction books, results revealed
that there was no significance (X2(2) =0.788, n. s.). It was
hence confirmed that sex, rather than form level, had a
more significant effect on the reading of fiction and non-
fiction books (X2(1) =739.7, p .01). Regarding the preference
for Chinese and En-gl-ish books, it was found that there was
some significance in form level of the pupils and their
reading of Chinese and English books (X2(2) =21.11, P' .01).
Pupils' reasons for borrowing books
Investigation was made to look into pupils' reason.
for borrowing books and results showed that among the rea-
sons reported, -there was major bias towards 'subject in-
terest' (38.7%). The second most cited reason was 'for doing
assignment/project' (17.2%), followed closely by cover/il lus-
trations interesting' (13.3%) (see Table 7). Further break-
down of the figures by sex and form level (see Table 6)
revealed identical patterns. Looking at pupils' response for
borrowing books by sex, it was found that both boys and
girls reported their choice of the same three reasons and
by the same order. By looking at the reasons reported by
pupils for the choice of books by form level, the same
pattern appeared. When looking at the three reasons
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respectively, it showed that in all the three levels,
pupils unanimously reported that they read mostly for sub-
ject interest. When considering the second reason----for
doing assignment/project, it appeared that the bias was
more towards the higher form levels. As for the third
reason----cover/illustrations interesting, a reversed
sort of pattern was observed, indicating that it was the
lower form pupils who were more apt to read when the cover/
illustrations of the books were interesting and attractive.
However, by grouping the reasons under various sub-
ject areas (see Table 7), results showed that identical
patterns appeared in two major areas, curriculum-related
and fiction books, where again the choice for reading were
mainly in the order----subject interest, for doing assign-
ment/project and cover/illustrations interesting. As re-
garding the third reading area, where recreational books were
concerned, it seemed that, on the one hand, pupils read for
they were interested in the. subject, on the other hand, they
were attracted to read because of the attractive cover and
illustrations of the books.
Table 6 Pupils1 Reasons for Borrowing BooksA
(Separated by Sex and Level).
Rp cinn =;
.Spy Form LpvpI

















5257 38.2 5278 3974 TT23 J575—3T5D 3F77—TJ21 3B7B~
1777 12.9 1837 13.7 2044 14.6 1007 12.3 556 11.2
954 6.9 596 4.4 746 5.3 484 5.9 317 6.4
'598 4.3 510 3.8 578 4.1 339 4.1 177 3-6
849 6.2 935 7.0 898 6.4 477 5.8 406 8.2
450 3.3 384 2.9 465 3.3 238 2.9 129 2.6
2292 16.7 2355 17.6 2205 15.7 1526 18.7 904 18.4
1579 11.6 1499 11.2 1611 11.5 943 11.5 538 10.9
A further breakdown of the data (see Table U
provided some interesting features for further studies
on pupils1 responses towards each reason. In the case of«
curriculum-related books, it seemed that languageliter-
ature was by far a subject which most respondents were
willingable to account for their preference of reading.
It was observed that in six out of the seven reasons
pupil.s responded to, highest weightings were given to this
subject. Only for the reason cover illustrations interest¬
ing that the subject was given a weighting second to
another subiect, science.
Table 7 Pupuls Reasons for Borrowing Books
(classified bv tvoes)


































































































































) (11 . 3
1231 105
(11.3)
Fiction 4078 1594 889 433 851 450 2331 1200 n f
(34.5) (13.5)(7.5) (3.7) (7.2) ( 3.8) (19. 7). (10.1


















































































































Reasons for the preference of recreational books
sparsely spread out, covering a wide area of subjects.
As far as 'subject interest' was concerned, highest weighting
was given to Indoor Games, closely followed by Outdoor
Games. As for 'cover/illustrations interesting, it showed
that most pupils chose Painting, and Outdoor Games. It
also showed that for the reason' recommended by teacher',
pupils preferred Painting and Pets. Regarding 'recommended
by school librarian', it seemed that pupils were more apt
to read books on Indoor and Outdoor Games, Pets etc. In-
door Games seemed to be most preferred as regarding the
reason 'recommended by friend' and as for 'movies/TV' as
a reason, the distribution of preferences by pupils seemed
to spread among Indoor Games, Pets. 'For doing assignment/
project', it seemed that the most popular subject reported
was Handicraft.
Fiction
It might be worth looking into the pupils'
interest in borrowirci iction, as judging from the total
number of books on loan to the whole sample, fiction
formed a major sector. What makes it more interesting
was than girls tended to read much more than boys (55.2%
vs. 32.7%)(X2(1)=739.7 p<.01). It was felt that some
light would be. hed on the. language and content of fic-
tion to see if the difficulty level of content and lang-
uage (English in particular) would gut off pupils from
reading such books. Results revealed that where language
difficulty was concerned, there was a significant effect
or pupils' interest in reading fiction (X2(l)=143.7 p.ol).
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Results also revealed that a very significant relation-
ship eci s ted b eetween the level of difficulty in the con-
tent and pupils' interest in reading fiction (X2(1)=430.8
p<01). That is to say when the language was found to be
suitable, pupils found the book interesting and were willing
to read it even in the case that the book itself was found
uninteresting. On the contrary, when the language was
found to be difficult, a comparatively small number of
pupils would be willing to read on, disregarding the in-
terest level of the book. The same case applied to the




Regarding reading amount, it seemed obvious that
girls read more than boys in general. This tendency was
not noticeable in Form 1, however, the discrepancies
became :more conspicuous towards the higher levels. Form 2
was a level which called for particular concern in read-
ing amount as there was a drastic drop in the reading to-
tal. In general, a drop in the reading amount in the higher
forms might be accounted for by various reasons, e.g.
examination pressures which affected especially Form 3
pupils who were preparing for the Scaling Test. It might
also be the reason that Form! 52 and 3 pupils are growing
into adolescents and hence their reading interests may
be affected by the many distractions and a diversity of
activities that they take part especially at this age.
This problem awaits further investigation in Study II where
the voluntary reading pattern as well as other related
factors were considered.
Language
Fairly satisfactory results were obtained con-
cerning the reading of books in both languages. In general,
the reading of books in the two languages was quite
balanced, wlth slight bias towards Chinese though. In
Singapore where the language policy (bilingualism) is
strongly pursued, with English as the official language
and Mandarin, Malay and Tamil as second languages for
the different ethnic groups Chinese, Malays and Indians,
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the amount of reading in the second languages is said to be
'worrying' (Institute of Singapore, 1980). Compare with the
local situation, the amount of reading done by our pupils
in both languages seemed encou:: aging. One point worthy of
note was that the most. popular emphasis of the collection
in most of the school libraries is language and literature
and teachers of either language are probably more likely
than their colleagues in other subjects to encourage the
pupils to use .the libraries (Luk, 1981). It is an obvious
fact that in many school libraries, the collection of
language/l.i terature books, especially English, are
in the form of simplified or abridged versions of classics,
hence there is the worry that what pupils read is simi-
lar to what they are given to read during the English
lessons, the kind of material very different from what
they enjoy reading at leisure. The findings obtained
from this study would have to be supplemented by investi-
gation on the coverage and quality of reading outside the
school setting in Study II where pupils reported on their
reading of magazines, comics etc.
Nature of readinc
It is obvious that major bias existed in the read-
ing of fiction, followed by curriculum-related books.
Recreational books were found to be the 'least read. One
possible reason was 'accessibility' of materials. It seems
an obvious fact that in rany libraries, there is a lack
of attractive recreational books and that majority of the
junior readers' book market is richest in school texts
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and fiction. Other categories are either not well repres-
ented, or not as easily brought to the attention of persons
ordering the school library books (Luk, 1981). When indivi-
dual subject areas were taken into consideration, it was
found that again there was a major bias towards language/
literature, followed by science in all of the three forms.
Among the various subjects, Economics Public Affairs were least
read. It might be due to the fact, Os expressed by many
EPA teachers, that there is a shortage of EPA texts and
references in the market suitable for junior pupils. Major
bias in the reading of fiction calls for geart concern as
over-emphasis in reading story books may upset the balance
in children's reading. for fact and fantasy. Besides, not
every child is made for story books, much depends on his
personality and social background. Investigation into reading
interests as related to factors like family background and
personality differences would be made in Stu':iy II to help
us dig deep into the problem.
Sex differences
Findings revealed that there was a definite effect
of sex differences in the choice of reading areas, especially
in two main categories, curriculum-related and fiction
books. Boys tended to read more curriculum-related books
while girls seemed to prefer fiction most. This may be expla-
ined by Wynn and Newmark' (1979) that regarding fiction, girls
read more than boys and as for reading amoun':, Lazar(1937)
already pointed out that girls read more than boys per month.
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Form level
Significant relationship was found between form
level and various aspects of reading, namely the prefer-
ences in languages, areas and amount. The general trend was
that when pupils reached higher forms, they tended to read
less in fiction and recreational books. One outstanding
feature observed was that in Form 3, pupils showed parti-
cular interest in curriculum-related books. This might be
due to the fact that they are preparing for an important
examination to which much emphasis was given by both
teachers and parents.
Reasons for reading preference
Of the reasons for borrowing books given to respon-
dents, three out of the seven reasons were most cited: They
were in the order (1) 'subject interest', (2) 'for doing
assignment/project' and (3) 'cover/illustrations interes-
ting'. The same pattern was found persistent in fiction
and in majority of subject areas in curriculum-related
books. As for recreational books, it seemed that apart
from subject interest, pupils were more attracted by the
colourful illustrations and covers. It was interesting to
note, however, that among the pupils in the higher form
levels, the reason for preference was 'subject interest'
rather than as 'utilitarian' a reason., as 'for doing assign-
ment/project'. What calls for great concern is the very
low weighting given to two reasons 'recommended by teacher'
and 'recommended ,by school librarian'. I t might be time for
teachers and school librarians to think of ways and means




One outstanding feature that is worthy of note to
school librarians and teachers was the importance of the
difficulty level of content and language (English in parti-
cular) in fiction. The findings obtained revealed the very
fact that pupils were willing to read a story book when its
content and language were suitable, regardless of the inter-
est of the book itself.
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Study II
The major concern of Study II was to draw a profile
of both readers and non-readers outside the school environ-
ment, to look into their reading amount and interests. Both
internal and external factors were taken into consideration.
Much emphasis was placed on the studies of the impact of
home environment on reading., the influence of the family
and peers. Investigations were made to look at the differ-
ences in personality and personal values and their influence
on pupils' reading amount and interests. Introversion-extra-
version and two personal values----intellectualism and aca-
demic achievement were studied in detail to find out their
relationship with pupils' reading interests and habits.
Three hypotheses .were put to test in order to find
out the relationship of reading interests and some of the
related factors. The hypotheses were:
1. Reading interests will be related to family
and peer influence.s.
2. Introverts and extraverts will differ in their
amount and areas of reading.
3. The amount and areas of reading interests will





Ten schools were chosen from the seventy-four
schools participating in Study I. To ensure a balance in
sex ratio, three boys' schools and three girls' schools
were chosen, plus four mixed schools. Two classes from each
of the Forms 1-3 pupils were used for the administration
of the questionnaire, making a sample of 27114 pupils, 1,090
male and 1,017 female (7 unknown) in total.
Instrument
A questionnaire (see Appendix B) consisting of 61
items was used to find out the general background of the
pupils, the amount of reading and the areas of interests,
the availability of reading materials at home, hobbies,
habits and leisure-hour activities etc. Two major areas
were included, namely, personal values and introversion-
extraversion. The items on values were based on Scott's
(1965) 'Personal Value Scales' which had been widely used
in a number of studies. They were (1) intellectualism and
(2) academic achievement,. assuming that they were directly
and closely related to reading. Items on introversion-
extraversion were based on the 'Eysenck Personality Inven-
tort'' (Eysenck and Eysenck, 1968) which had also been used
in a number of studies. The Chinese translated version of
Scott's Personality Value Scales had been used in Lau and
Yang (1981) while that of the Eysenck Personality Inventory
was used in the' 'Physical Fitness Project' of the School of
Education, Chinese University of Hong Kong (1981). The
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sources and nature of the items are summarized as follows:
Sources and Nature of the Items






b. Academic Aschievemen t 51, 52, 53, 54
c. (Physical Development) 55, 56, 57
d.( Creativity)
58, 59, 60, 61
2. Eysenck Eysenck (1968)
Introversion-extraversion 32-46
3. General Background 1-31
Reliability of the instrument
Both the EPI (Eysenck Personality Inventory) and
Scott's Personal Value Scales are well established and
widely used instruments with high reliabilities and
validity (cf. Robinson and Shaver, 1970). For the present
research, only the introversion-extraversion scale of the
EPI and the intellectualism and academic achievement scales
of Scott's Personal Value Scales were used. These scales
were given to subjects in Chinese.
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The reliabilities for the introversion-extraversion
scale was found to be moderate (Alpha=0.51) and the X
and SD being 7.38 and 2.52 respectively.
The reliabilities of the intellectualism and
academic achievement scales were found to be quite high.
As regarding intellectualism, (Alpha=0.61) and for academic
achievement, (Alpha=0.79.)
Intercorrelations of the three variables, intro-
version, intellectualism and academic achievement were













The questionnaire was administered in the ten
schools chosen during the-week beginning 19th April,1982.
The questionnaire was self-explanatory and pupils were
asked to complete all the items within 30 minutes. However,
to ensure full understanding of the instructions by Form
1 pupils, teachers in charge were requested to give brief
instructions in Cantonese.
Data Analysis
The chi-square test was used to
1. examine the relationship between reading interests
and family/peer influences.
2. examine the relationship between reading
interests of the introvert and extravert.
3. examine the relationship between reading interests
and values--intellectualism and academic achieve-
ment.
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The first hypothesis put to test was 'Reading inter-
ests will be related to family and peer influences'. Family
influences referred to the reading habit of parents and
siblings, in particular elder brothers and sisters, assu-
ming that they could have much influence on the pupils as
regarding the choice of reading materials, apart from those
stocked in the school libraries. Investigatlons were made
to find out if the reading habits of these family members
would be a major source of influence on pupils' reading of
Chinese and English fiction and magazines. Consideration
was also given to two other external factors which were
assumed to be influential on the choice made by pupils. The
two factors were (1) the home as reading environment and
(2) accessibility to reading materials like books, magazines,
and comics. As regarding peer influences, studies were made
to look into the reading habits of classmates as reported
by.the pupils themselves to see if there was any influence
or. pupils' interest in reading three major categories of
reading materials offered in the school libraries, i.e.
curriculum-related, fiction and recreational books. The
reading habits of friends were also given much attention to-
find out if they had any influence on outside reading on
a voluntary basis with materials which in most cases were
outside the stock of the school libraries.
Results
To test whether reading, interests of the pupils
were influenced by his family and peers, studies were made
to look into the reading of four categories of books, namely
fiction, magazines, comics and newspaper by the parents,
siblings, classmates and friends
Father
The reading habit of the father, as reported by
most pupils, was not well distributed among the four types
of reading materials and hence a different pattern was found
in each. 90% of the fathers developed the habit of newspaper
reading whereas reading in the other areas formed minor per¬
centages only (see Table 8).
Table 8 Reading Habits of Family Members and Peers
(By types of Rjeading Materials).






























































The fathers' reading of fiction was put to test
to see whether there was any relationship with the pupils'
reading of magazines and fiction (Chinese and English).
Results showed that there was no significant relationship
between the fathers' reading of fiction and pupils' reading
of Chinese magazines (X2(3) =4. 2l, n. s.). However, it was
found thst the reading of fiction by the fathers was gTlite
significantly related to pupils' reading of English maga-
zines (X2(3)=16.05,P<.01), Chinese fiction (x23)=11.75,
p<.01) and English fiction (X2(3)=20.0, p.,<.001). In other
words, for pupils whose fathers had the habit of reading
fiction they were more likely to show a greater interest
in reading, especially in magazines (mainly in English)
and fiction (both Chinese and English).
Very few fathers read magazines (13.9%). But for
those who did, their children showed greater reading
interests in both magazines an` fiction in either lang-
uage. Results showed that there was very significant
relationship between the fathers' reading of magazines
and their children's reading of English magazines (X2(2)=
22.5, p.0001) and Chinese magazines (X 2
(2)=23.9, P<.0001),
Chinese fiction (X2(3)=11 .8,p<.01) and English fiction
(X2(3)=20.0, P<.001).
The effect of the fathers' reading and non-reading
of comics created negligible effect on children's reading
interests except in English magazines. Results showed that
the fathers' reading of comics was related only to their
children's reading of English magazines (X2(2)=7.84, p
<.05).
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In sum, the results lent very strong support to the
hypothesis that the wider the fathers' reading areas, the more
extensive their children's reading would be.
Mother
Like the fathers, very few mothers read fiction
(5.8%) and yet there was a greater amount of them reading
magazines (28.2%). Results showed that there was a signi-
ficant relationship between the mothers' reading of fiction
and their children's reading behaviour in English magazines
.(X2(2)=7.43, p .05) and fiction English in , particular,
(X2(2)=21.8, p .0001). In other words, in families where
the mothers read fiction, there was -an -effect on their chil-
dren's reading habit and they tended to read more in English
magazines and fiction.
Results indicated that the mothers' reading of maga-
zines was very significantly related to their children's
reading of Chinese magazines (X2(1) =22.62, p .001). Some
significance was also found related to children's reading
of English magazines (X2 (1)=5.-207 P.05) and Chinese
fiction (X2(1) =6.70, p .01). Hence it can be inferred
that -children of mothers who read magazines were likely to
read more in Chinese fiction and magazines than children whose
mothers didn't read magazines.
Like the fathers, very few mothers read comics
and even for the very few who read, it seemed that they
imposed little influence on the reading habit of their
children. Results, showed that there was no significant
relationship between the reading of comics on the 'part of
12
the mothers and each of the reading areas of their children.
A smaller number of mothers (57.1%) than fathers (90.7%).
read newspapers. Those mothers who did not read newspapers
were very likely not to read others. However, results showed
that there was much significant relationship between the
mothers' reading of newspapers and the children's reading of
Chinese. fiction (X2(1) =12.82, p .001) and a fairly significant
relationship with English fiction (X2(3) =4.91, p .05) which
indicated that in families where the mothers had a wider in-
terest in reading newspapers, their children were more likely
to read, more fiction than children whose mothers didn't
read newspapers.
In conclusion, it was found that the mothers' reading
pattern created a similar, though not so strong an effect
than the fathers reading in'terests,.
Bro ther
The reading pattern of the brothers, as reported, was
rather different from those of the fathers and mothers. There
were marked increases in the reading of fiction (21.4%) and
comics (21.9%) (see Table 8). It appeared that if the bro-
thers' had a diversed interest in reading, the younger children
in the family were likely to read more.
Results showed that the brothers' reading of fiction
was very much related to the younger children's reading in
both Chinese fiction (X2(1)=20.32, P<0001) and English
fiction (x2(1)=15.8,p<.0001). Some significance
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was also found related to the younger children's reading
of English magazines(X2(1)=7.66,p<.01). It was thus indi-
cated that when brothers read fiction, younger children
in the family tended to read more in fiction and English
magazines than those whose brothers had no preference for
fiction.
It was reported that 30.4% of the brothers read
magazines. However, it seemed unlikely that they had any
influence on the reading areas of the younger children.
Only the reading of Chinese magazines (X2(2)=24.03, p.<0001)
was very significantly related to the brothers' reading
interest in this area.
Quite an amount of the brothers read comics (21.9%)
when compared with those of the fathers (1.9%) and mothers
(2.00%). However, it seemed that reading in such area by
the brother, as well as the parents, had little impact
on children's reading interests in magazines and fiction
and there seemed no difference between children whose brothers
read in this area and others who didn't.
A 45% of the brothers read newspapers, a percentage
lower than that of the mothers'(57.1%) and there appeared no
significant effect on the children's reading in the various
areas.
To sum up, it can perhaps be said that the pattern
of reading of the brothers did create an effect on the read-
in1e interests of the younger children, yet the impact was
not as strong as those of the parents.
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Sister
Quite a number of the sisters read fiction (27.9%)
and magazines (39.3%). Results showed that when the sisters
developed an interest in reading fiction, it was more likely
that the younger children in the fami-ly developed the habit
in reading the same area. Results showed that the sisters'
reading of fiction was very significantly related to. the
children's reading of Chinese magazines (X2 (2)=10.837 p< .01)
and. Chinese fiction (X2(2)=13.8, p<.l). Results (X (2)=
66.90, p<.0001) also showed that when elder sisters read
magazines, there was the possibility that the younger chil-
dren read more Chinese magazines than children wtose sisters
read no magazines.
A 14.6% of the sisters read comics, however, it app-
eared that when the elder sisters developed a habit of read-
ing comics, there was the possibility that the younger chil-
dren would read in fairly diversed areas. The sisters'
reading of comics was quite significantly related to the
children's reading of Chinese magazines (X2(2) =10.26, p<.01),
English magazines (X2(2)=10.49, p<.01). In other words under
the influence of the sisters who read in this area, children
tended to read more in magazines (Chinese and English) and
Chinese fiction.
A comparatively lower number of sisters read news-
papers when compared with fathers (90.7%) and mothers (57.1%)
and there seemed little difference between those who read
and others who didn't as they obviously had no appreci
able effect on the children's reading interests.
In sum, again, when the sisters developed a wide
reading interest, there was the possibility of the chil-
dren in the home reading a comparatively wider areas of
materials.
2
A Summary of Findings (X ) on the Effect of Parents' and
Siblings' Reading Habits on Children's Reading Habits
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Note- The chi-squares indicate whether there is a significant relationship
between parents' or siblings' reading nabits and the children's readir




IPeer influences on pupils' reading interests were
measured by the pattern of reading in various subject areas
of classmates and friends. In the former, the pattern of
reading was put to test to see whether they would influence
the children in reading the three main categories of books
available in the school libraries. As for the latter, attempts
were made to compare their behaviour in reading and the poss¬
ible impact on children's preference for sixteen outside
reading areas, some of which were normally not found in the
school situation.
CIassmafes
It seemed that similar reading pattern existed between
the classmates and the brothers and sisters except in the
reading of comics, where more than half reported having deve¬
loped a habit of reading in this area. Comparing the class¬
mates' preference in each of the four reading areas, results
) showed that while the classmates reac
fiction, it was very likely that pupils read in the same area
Children with classmates who read magazines tended to read
m cv~ a n n f i rf i nr ) and recreational books
As regarding comics, some significance
+ 11 11
showed that children
whose classmates read comics were more likely to read recre
ational books. The reading of newspapers by the classmates,
hnwpvpr. had little effect exceot on children's readina of
| •
In sum, it can be said that the reading pattern of the
classmates had some influence on pupils1 reading in two
of the main categories of books, recreational and fiction,
No matter what the classmates preferred in reading the
four areas, there seemed little influence on the pupils'
reading of curriculum-related books.
i 11 • i
When compared with classmates, brothers and sis¬
ters, it was found tiat friends tended to read more
comics. It appeared that if more friends read fiction and
comics, it was likely that pupils were more attracted to
_ J J 1 ) s— t • -J
When the friends' habit in reading fiction was put
to test to find out its relationship with pupils' reading
interest in outside reading areas, it was found that










all of which, except O 〉柳i
were more fictitious in nature, usually containing art¬
icles in lengthy passages. It was hence indicated that
pupils tended to read more of the materials mentioned
i. rV- av- 4-V 1 -P rn nnHr f i 4- a r n
There was much significance between the friend,










which were magazine-typed of materials
It was under the influence of friends reading
habit in comics that pupils tended to read an enormous













The pattern in the reading of newspapers by
friends was found to have some significant relationship
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In sum, it was observed that friends had much
influences on pupils reading, especially in fiction,
magazines and comics. The wider friends read, the
more likely that pupils were attracted to read in the sam
nd c i m i 1 s r a renc: .
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Not The chi-squares indicate whether there is
a significant relationship between friends'
reading habits and children's reading habit
w.r. ho various tvoes of readinq materials.
p • 0 !
p .01
p • 0 C
p oGC
As a conclusion, it can bo said that the findings
above lent their support to the hypothesis that family
members and peers were, each of them, a source of influence
on pupils' reading interests. However, it was felt that
feasibility was required to look into other factors very
closely related to the homefamily which might also affect
pupils' reading interests. Two main factors were: (1) the
home environment and (2) socio-economic status of the pupils,
Home ernci ronmerd
Home environment was measured in terms of the acce
ssibility of reading materials in the home, financial sup
port for the acquisition of reading materials and sources
-£ rn nnmon 4- mm 4- Va nn rnn -t-r
As regarding accessibility of reading materials in
the home, studies were made to find out the various aspects
related to the subscription of newspapers and the availabi¬
lity of reading materials (fiction, magazines, comics) in
the home. Regarding- the subscription of newspapers in the
home, 51.6% of the pupils reported that there was no regula
subscription of newspapers. However, when responded to the
question- on how many copies of newspapers they read daily,
64.5% reported reading one copy daily (Chinese) while 96.6%
reported not reading a single English newspaper per day.
As regarding the availability of reading materials in the
home, majority of the pupils had a collection of less than
5 copies in each type of reading materials, a deplorable
situation that called for much concern.
Table 12 Subscription of Newspapers in the Home
and Children's Reading Habits in« • t
No. of
i i • f • Newspaper Reading (Daily]



























As for financial support for the acquis!lion of reac
ing materials, 29.7% reported spending within the range of
$10 in a month whereas 19.19% didn!t spend (or could not
afford) to soend on readinn materials.
Encouragement from parents was also a cause for
reading. When pupils were asked to report on the encouragement
they received from their parents on reading, 47.8% were
. given books to read; 4% being accompanied to the libraries,
16.9% were given books to read , 33% were given financial suppori
while a minority of 6.1% were forbidden to read anything
outside the -school textbooks. These figures showed, somehow,
that parents were becoming more aware of the importance of
1 • N
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A very unbalanced distribution ol reading Chinese
and English materials (see Table 13 ) might be, to a cer¬
tain extent, belated to the socio-economic status of the
pupils. Here socio-economic status of the pupils was mea
ured by (1) occupation of the father and (2) educational
background of both parents. It was observed that the maj¬
ority of the occupations of the fathers fall into two groups:
1 productiontransport and related workers1 (33.4%) and
1 service workers1 (13.7%) (see Table 14) where supposedly
English was not required in their job situation. Regarding
educational standards, it was reported that 43.3% of the
fathers and 43.5% of the mothers received only basic education
.(primary) and this might lead to the fact that there was
little urge in reading English books and related materials
in the home, under the influence of parents.
Table 13 Availability of Reading Materials in the Home
(Fiction and Magazines) and Children1s Habits
in Reading Fiction and Magazines.
Materials available
• . _ 11 _ ( o
Readina amount
Rel ota O vo tt Ovei
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The second hypothesis put to test was 'Introverts
and extraverts will differ in their amount and areas of
reading.' It might be worthy of note that introversion-
extraversion is indicative of an important dimension
of personality and the' typical' introverts and extra-
verts are but idealized end-points of a continuum to
which people in reality may approach to a greater or
lesser degree. Hence the fact that pupils scored towards
the introversion pole indicates that they are less
extraversion-biased, and vice versa. Hence introversion-
extraversion was measured against each of the sample's
score on introversion and the whole sample was divided
into Low, Moderate and High-introversion groups, assum-
ing that the dejgree towards introversion(and vice versa)
would make a difference in a person's reading pattern,
say amount and interests.
Comparing the reading amount in Chinese aid English
fiction, more pupils read the former in all of the three
groups. In the reading of Chinese fiction, it appeared
that the Moderate group read most. The same pattern
appeared in the reading amount in English fiction. Resl is
revealed that there was no significant relationship
between introversion and the three groups in the amount
of reading in Chinese fiction (X2 (2) =1. 62n. s .)and Eng l i- h
fiction (X2(2)=2.74, n.s.).
As regarding the three major categories of books
(curriculum-related, fiction and recreational), results
revealed that there was no significant relationship
between introversion and reading in all of the three
2
areas: curriculum-related (X (2)=0.69,n.s.), fiction
2 2
(X (2)=6.69,n.s.) and recreational (X (2)=2.56,n.s.).
It was observed that all of the three groups showed less
preference for curriculum-related books and it was the
most introversion-biased pupils (the High group) that
read the least. As regarding the reading of fiction, the
preference was more biased towards the High and the Moder¬
ate groups, indicating that introverts read more fiction
than extraverts. Concerning recreational books, it was
again the High group that read more than the others.
A O -Frh CA 1 +- e? l H r r..:iHl n dt roac a I- annoo nrl +- la -a 4-
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-1 ;= nrl ( , 〉次夫各口 were read by all o.
the. three arouos. with the Low aroun readina sliohtl
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was read more by the Hiql
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to be neglected by all of the three groups. It seemed tha%
pupils'were simply not interested in quite a number of
subject areas and results showed that there was no signi¬
ficant relationship between introversion and the pupils'














Results indicated that some differences occured in
the reading amount and areas between the High, Moderate and
Low introversion groups respectively, hence supporting the
hypothesis that the introverts and extraverts would differ
in the amount and areas of reading.
The third hypothesis put to test was 'The amount and
areas of reading will be related to values placed on intel-
lectualism and academic achievement.'
Reading is in itself a behaviour and it is assumed
that the way people look upon certain values in life may be
indicative of their behaviour. Apart from leisure reading,
children were mostly driven to read for curiosity and in-
formation, or sometimes they read for a utilitarian reason,
i.e. to improve in certain school subjects and hence gaining
higher grades in their studies. Hence the two personal values
intellectualism' and 'academic achievement' were put to test
to find out if they were related to the amount and areas of
reading of the pupils.
In each case, the sample was aivided into three groups,
(Low, Moderate and High) assuming that the differences pupils
held on values as such would create some differences in their
reading behaviour.
Intellectualism
As regarding reading amount (in terms of the reading
of Chinese and English fiction), the High group tended to
read more5 than the Low group. Results showed that there
was very significant relationship between intellectualism
2
and the reading of Chinese fiction (X (2)=56.48, p..001)
r
and English fiction ((2)=33.22,pk.001).
The second area for investigation was the pupils1
interests in reading the three main categories of books
available in the school libraries (Curriculum-related,
fiction and recreational). In general, only a minority
of the pupils showed interests in these three categories
of books. In the case of curriculum-related books, it was
found that the hicji intel 1 ectualism-oriented' pupils read
more than those with low intellectualism orientation.
Moreover,it was also the high intellectualism-oriented pupils
who read more in fiction and recreational books. Results
showed that intellectualism was quite significantly re-
2
lated to the reading of curriculum-related books (X (2)=
8.26, p.Dl) and very significantly related to the reading
of fiction (X(2)=22.33, p.0001) and recreational books
2(yU9L1S 7fi.n Comb
There seemed to be a very unbalanced pattern in
pupils1 preference for the sixteen outside reading areas,
which were composed mainly °f magazines (both the
light and more serious types) and comics. Some outstandinc
features were reported as follows: It appeared that in
(1 and (2 , almost 23 of the pupil
in each of the three groups showed keen interests in the
materials and there was not much discrepancy between the
three croups. (3) and ( '7) 讀老文堝 were
more popular with pupils who were more intellectualism-
oriented. Results showed that the following areas were
not significantly related to intellectualism and discr¬
epancies in the reading amount between the groups were







Regarding reading amount (in terms of the reading
of fiction in Chinese and English), it was found that
high academic achievement oriented pupils read more than those
who were low in academic achievement-orientation. Results
showed that academic achievement was significantly related
to the amount of reading in Qainese fiction
P.0001) and English fiction
general, pupils in all of the three groups read more
Chinese than English fiction.
As for the second area for investigation, results
showed that academic achievement was not related to
the reading of curriculum-related books
nor rprronf5 on1 honker A considerable
significance was found . however, related to fiction
It was indicated that majority of the
low academic achievement oriented pupils read less in the
»
category of curriculum-related books. As for the reading
of fiction, it was the High group, i.e. pupils who were
more academic achievement oriented that showed keen intere¬
st for this type of books. In the case of recreational books
It was the Low group that read more than the High group.
Results showed that, as in the case of Intel1ectualIsm
pupils who were academic achievement oriented showed little
interests in reading quite a number of subject 'areas and

















Very similar reading pattern, as in the case of
intellectualism, appeared in some of the outside reading
areas. Again in (1 almost 23 of the pupils
in each of the three groups reported having keen interests
in reading this type of material. The same pattern was found
in (2] 達夫子，叮嚙 though with the Maferate group reading
more than the other two groups, in (4] 孤復巧
(6) 武俠“、說 (11) (12) 说化箄
and (14] pupils with low academic achievement
orientation tended to read more than the high academic
achievement oriented pupils.
Table 14 2
A Summary of Findings (X') on the Effect
of Introversion on Pupils1 Reading Habits












Chi. Fiction 1.62 n.s.








































































































































Note The chi—squares indicate whether there is a significant
relationship between introversion and pupils' reading
habits w.r. to various types of reading materials.
p .05 p .01 p .ool + p .0001 n.s.
Table 15 2
A Summary of Findings (X ) on the Effect
of Intellectualism on Pupils' Reading













































































































































MH9DH0HnMWSQilHBMHCHMAflM-VHKSKV£VVl'IBHII iin n wmwmmi—n1 1 mmmi 11 i mliiami 1 1 »rui irniBWiilWMri»rT-PIKw, 1 i.iMiii
The chi—squares indicate whether there is a significant
relationship between intellectualism and pupils' readin







A Summary of Findings (X ) on the Effect
of Academic Achievement on Pupils1 Reading





























4.32 n.s. 2 21.8
13.12 2 33.8





















































































































Note The chi-squares indicate whether there is a significant
relationship between academic achievement and pupils'
reading habits w,r. to various types of reading materials,
p .05 p .001 n.s.
p .01 + p .0001
Discussion
Family and peer influence
As regarding family influence, the reading habits
of parents and siblings did play a part in the pupils' prefer¬
ences in reading types (mainly fiction and magazines in
this case) and language (Chinese and English). The read¬
ing pattern, as under the influence of family members ad
peers, was towards reading materials in Chinese rather
than English. This could be explained by the fact that
majority of the parents belonged to- the working class.
and their need for using English was not at all feasible,
hence the reading atmosphere in the home was rarely Engl Un¬
biased Besides, a considerable amount of parents received
only basic primal education, hence their influence in
selecting or providing reading materials for their children
(in English) was little. Availability of reading materials
in the horie also accounted for the comparatively low
»
quantity of pupils' leisure reading.
As regarding the preference for reading types in terms
of fiction anu magazines, the general pattern was : when compared
with- the reading of English fiction, which some pupils did,
i
English magazines were rarely read. This might be explained
by the fact that the reading of English magazines required
greater linguistic demands and, a wider scope of knowledge
and vocabulary in the EngLish language. In the case of Forms
1-3 pupils, it was considered that their reading of English
fiction was mainly confined to simplified readers similar
i
to what they were given to read-during the English lessons,
which was less demanding in terms of content and language,
especially vocabulary.
The reading habits of classmates did, to a certain
extent, affect the pupils choice of reading materials in
the three main categories of books (curriculum-related,
fiction and recreational) available in the school libraries.
It was evident that the classmates' preference in fiction
had a remarkable influence on the pupils' interests in read¬
ing the same categories of books. One peculiar feature occured
and that was the very different pictures reflected in pupils'
preference for the same types of books in Study I and Study
II. In Study I, it was reported that pupils' preferences for
the three main categories, of books were in the order : (1)
fiction, (2) curriculum-related and (3) recreational. However,
in Study II, it was revealed that pupils read fiction and re¬
creational books more. This might be explained by the fact
that in Study I, the sample was drawn up of a homogeneous group
of library users, who were keen in borrowing books from the
libraries whereas in Study II, the sample was made up of a
more heterogeneous group of pupils, both readers and non-
readers, some reported that they never wanted to visit the
school libraries and v;ho showed little interests in reading.
What merits consideration is that fiction was read by most
pupils within and outside the school environment.
Friends played an important part in affecting pup¬
ils interests in reading, in particular comics and TV
news and some of the more serious types of magazines. It
was found that when friends had preference for fiction,
pupils were attracted ho read the more serious type ofj.
r
materials as (3' 麥破少并 (7) 讀老文璃 : i6'
砷女廣容塵 •where the reading of lengthy pass¬
ages were required. Friends1 preferences for comics attr¬
acted a remarkable number of pupils to read the same type
of materials as in (2 ( 5) or
(9 1 (10 I (12) 伽軍. (13)
( 1 d
which in most cases, contained enormous
amount of illustrations and which required little linguis¬
tic demands from pupils®
In troversior
Introversion appeared to have much influence en
pupils reading amount and areas of interests. In terms of
reading amount, it was the Moderate group that read most.
Regarding the three main categories of bocks, it was founc
that curriculum-related books were least read by the High
group. The reading of fiction was more balanced, with a
slight bias towards the High group. As regarding recrea¬
tional books, they were read most by the Moderate group.
Considering outside reading areas, (1 and
( 2 〉身夫 were read most. It seemed that the Low





( 3 ( 5 〕碍女廣級 ( 7
which required little linguistic de¬
mands and which were in most cases, heavily illustrated,
Intellectualism and academic achievement
Differences in reading amount occured in all of the
three groups of pupils, intellectualism or academic achi¬
evement oriented- In general, it was the High group in each
case reading more than the Low group. In terms of language,
Qainese books were more preferred than English in .all of
the three groups in each - more conspicuous in the
intellectualism-oriented pupils-
In relation to the three main categories of reading
areas (curriculum-related, fiction and recreational); it was
found that with academic achievement oriented pupils, the
bias was towards the higher groups except in the case of
recreational books. In the case of intel1ectualism-oriented
pupils, majority of the High group showed more interests
in all the three categories, say, curriculum-related,
fiction and recreational.
As regarding outside reading areas, it was round
i
that in both academic achievement and in tel. 1 ectual ism
oriented pupils, the highest preference went to (1) 香淹電視
and (2' 老夫孑.町噹 a pattern identical to that of intro¬
version- Identical patterns also appeared between the two
types of pupils in (3' 袋破少并 ( 7)〉讀省文摘 (9)
SUMMARY
Findings of Study I and Study II presented two very
different profiles of reading among junior secondary pupils
within and outside the school environment. The former dealt
only with a homogeneous sample of users of the library
while the latter handled a more dlversed sample,making up of
both readers and non-readers. Some of the observations
made merit consideration.
Quantity of readingWHill—ilill!!MilriHHiOH
While reading amount appeared satisfactory with the
library users in Study I, a generally low level of voluntary
reading was revealed in Study II. Being inquired on the num¬
ber of magazines read in an average veek, majority of the
pupils read only one copy(Chinese) while 65.6% reported not
reading any (English). In the case of fiction reading per
month, 37.3% read 1 copy (Chinese) and 20.8% read none at all
In the case of English fiction ,.51.1% reported not reading
anv.
The reading of newspapers was at a moderate ieve
with 64.5% reading Chinese papers while 90.6% reported no
reading any English newspapers at all.
When put to compare with other activities, readinc
was considered as a favourite activity at a fairly lovf %
v.s. 73.5 (TV viewinq) and 55.7 (Sports.).
In general, the distribution of reading Cninese an
in Study I.
English books was quite even The very low quantity in the
reading of English materials in Study II left much to be
desired•
Oi ] ;= 1 i t v n H n Fi 1 rp of rpadi nn
Different patterns were traced in both Study I
and Study II as regarding the reading of the three main
categories of books, curriculum-related, fiction and
recreational. In Study I, pupils tended to read more in
curriculum-related books whereas in Study II, recreatio¬
nal books were more preferred, though in both cases, fiction
•books were read most by pupils. Hi is might be explained by th
fact that the sample in Study I (all library users)were
more keen in using the libraries and hence were more
readily accessed to curriculum-related booksy which made up
auite an imoortant Dart of the librarv stork.
Considering the outside reading areas, it was fou
that pupils were unanimously interested in two particula
reading areas, the first being comics (75.2%) and TV new
(75c17%). The second group included more serious typeof
magazines for adolescents (approximately 54%). Even when
put against the three variables, introversion, intellect
ualism and academic achievement, there was little differe
ce in pupils preferences. This overwhelming enthusiasm
in reading comics and TV news reflected the fairly low
quality in pupils reading level. In the former, the
content was normally far too simple and which demanded
little, if any, linguistically from pupils while heavily
illustrated. In TV news, there was little for the pupils
learn as they were often too glossy with the accent of
the world of TV shows and stars.
Personality and Personal Values
It was evident, frojn the findings in Study II that
personality differences and personal values did have consi¬
derable influences on reading. Regarding reading amount,
1
pupils who were high intellectualism-oriented and those
who were high academic achievement-oriented tended to read
more than those who were low in orientation in both values.
As regarding curriculum-related books, they were most fa¬
voured by the High groups in both cases. The same case
applied to the reading of fiction books. However, as far as
recreational books were concerned, it was the Low academic
achievement-oriented group that read most; which was just
the reverse to those who were low in intellectualism orien¬
tation.
Regarding introversion, it was found that in general,
the Moderate group read most in amount. As for the three-
main categories of books, the Low group expressed being
more interested in curriculum-related books while the High
group read more in fiction.
Leisure-time activities and reading
It was revealed that TV viewing was by far the most
popular leisure-time activity amongst the pupils. In general
28.8% of pupils reported that they spent one hour watching
TV per day and 21.6% spent 2 hours daily and the distribu¬
tion spread from 0-8 hours. i
Regarding favourite activities, TV viewing was re¬
ported most favoured (73.5%), followed by-sports (55.7%)
while reading came in at 29.9%. Considered as a daily
activity, 53.9% reported not reading daily while 23.1%
read for 1 hour and 12.5% for two hours, hence indicating
the very low preference of pupils towards heading.
RECOMM EN DATIOMSfc»imuniUmi—timm A'•IBI—muliu—inannim iwi
It Is quite obvious from this research that there
Is surely much cause for concern as regarding pupils
reading in terms of both quantity and quality. Though
little could be done on the social status on the part of
the pupils and the environment of the home, considerable
improvement could be made to sustain and enhance pupils?
interests and the standard of their reading in both lang¬
uages. It should be borne in mind that to ensure the growth
of a healthy and prosperous community, a genuine love and
the development of taste in reading are essential.
Role of the teacherschool librarianiiiiWnwiUiiniimi—I—anrn»«mnimommmami Ti nrnmrinirrniinnmr11himt
1. Reading is done for a variety of purposes and at a wide
range of levels. A broad view should therefore be taken
of reading and pupils should be encouraged to read widely.
To wean pupils from excessive reading of Inferior materials,
the teacherschool librarian should take pains, not by
forbidding them but by offering carefully selected alter¬
natives .
2. The teacherschool librarian, whenever feasible, should
take into consideration reader types, bearing in mind per¬
sonality differences and personal values and related fac¬
tors which largely affect pupils7 reading habits and inter¬
ests. Care should be taken to select a diversity of books
and reading materials so that pupils would be made happy
reading in his own fashion within the limits of good taste.
Acquisition of a wide range of reading materials in both
languages in the school libraries is advisable.
3. A wide reading of subject areas is essential to help pupils
keep pace with the changing world and to widen their scope of
experience. Creative use of newspapers and other types of
reading materials serves a variety of purposes.
4. It is essential that all teachers and school administrators
see the development of library skills as integral to the
educational process and school curriculum. Teachers and school
librarians can only serve as desirable models for pupils if
they themselves develop a genuine love for reading and care
about pupils' needs for reading. What'smore, teachers them¬
selves should be familiar with the stock in the school library
so that relevant and practical advice can be given to pupils
when need arises. It is felt that a more enthusiastic atti¬
tude and care in the selection of library books on the part
of the teachers and school librarians is feasible.
5. Apart from providing adequate and varied stock of reading
materials in the library, teachers and school librarians
should ensure that the stock is fully utilized. To attract
pupils and to turn many of them.into library users, a variety
of library-related activities should be jointly held by
subject teachers and school librarians.
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性別：男 女 2. 年齡 ：請塡寫
班別：中一 中二 中三






































時 間 你做了 些甚麽














































































7. 雜誌- 漫畫， 報紙 無閱諮習慣
你的母親在家多數閱讀甚麽‘
X 雜誌 漫畫 報紙 無閱諧習惯
你的兄長在家多數閱讀甚麽
7 雜誌. 漫畫. 報紙 無閱詒習惯
你的姊姊在家多數閱讀甚麽’
小說，故事. 雜誌 漫畫 報紙 無閱讀習惯
你的朋友在家多數閱讀甚麽
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請只圈 1. 或 2.
常你認識一位新朋友，你會
1.
2.
因波此不熟悉而感到侷促、尶尬
與他一見如故，立刻談天說地。
如果你有一天假期，你會選擇：
1.
2.
獨自-人安靜地看書，或自找消遣，
與朋友在一起玩樂。
如果你要‘元成一件工作，你替歡：
1.
2.
一個人獨自做，
與朋友合作做《
關於玩樂，你從小就喜歡
1.
2.
與年紀大過你的人一起玩
與年紀小於你的人一起玩
如果你有空，你寧願
1.
2.
獨倘兒出外走走
獨個兒留在家裏
3
1
2.
1
討厭和他們一紀捉弄別人。
如果在街上有一個年齡相彷，性別相同的陌生人和你一同站在巴士站前，久候而巴士未到
你會：
開口和他談話，談談有關巴士服務問題
當他不存在似的。
1.
2.
假如你家裏很久沒有親戚朋友造訪，你會覺得
1.
2.
3
感到寂苋平淡而不很開心。
常你參加任何類形的集會，你通常是
1
2.
興緻勃勃，專找多人的地方去結識新朋友。
找倜清靜的角落坐下，離開興高采烈的人羣。
當你獨倘兒走進一間廳’你會：
1
2
找個僻靜的座位坐下，以免遇到熟人時要彼此客氣一番
找個當眼的地方坐下，希望遇到熟人時多個伴兒談話。
如果你想知道一些學術上的問題，你通常會
1.
2.
問別人或與別人討論以尋求答案。
找有關否籍看，贸地探討，自己找出答案
45.
46.
47.
48.
常你結交一位新朋友，你通常會：
1.
1
當你回家發覺家裏空無一人，你僉：
1.
1
祐朋友在~起時，往往是：
1.
1
做一件工作時，你喜歡：
1.
2,
以下的句子是想知道你對不同事物的興趣，請在適當的格子上加「，」號〔
完全無興趣
不感興趣
1
很感興趣
非常感興趣
49.
50.
51.
52.
53.
54.
55.
56.
57.
58
59.
60.
61.
62.
63.
對國際大事及本地時事極感興趣。
對學術有強烈的好奇心。
培養對音樂、戯劇及文學的欣賞。
對一切與學術有關的東西都有濃厚的興趣。
努力學習以求取得更好的校內成績。
爲求取得學術上的成就而努力不懈。
爭取成爲班內成紐最佳的人。
不斷學習以求成爲一個有學問的人。
重視自己的體格，時常保持健康。
精於某些運動。
發展體能與培養敏捷的反應。
能創造一些美好的藝術品。
創诰-些新奇的玩意，以享受其中的樂趣。
愤得好求新的方法來處理事惝。
在生活中不斷？？求新怠。
49.
50.
51.
52.
53.
54.
55.
56.
57.
58.
59.
60.
61.
62.
63.


